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ABSTRACT 
The objectives of this research were to find out whether there is any significant improvement on 
the students’ writing achievement of recount texts and to investigate the students’ most domi-
nant errors based on Surface Strategy Taxonomy in terms of grammar. The current study used 
one group pretest posttest design. The result showed that there was a statistically significant im-
provement of the students’ writing achievement. It can be seen from the result of the Paired-
Sample T-Test where the significant value was lower than 0.05 (0.00). Moreover, the frequency 
of grammar errors indicated that omission was the errors which most frequently produced by the 
students. It took 45.3% of the total error. It sum, peer-correction technique improve their writing 
capability of recount texts. Hence, the technique could be implemented in the learning process.  
 































Writing is one part of language competencies. The competencies divided into two which are 
organization competence and pragmatic competence. Organization competence is an ability to 
comprehend and form correct sentences, understand meaning of sentences and pour theses sen-
tences into a text (Bachman, 1990 in Cakrawati, 2012). Moreover, Harmer (2004) states about 
writing which encourages students to focus on accurate language use. It is because students con-
sider the language use when the students engage in their writing process. This activity will pro-
voke language development because the students resolve problems what writing put in the stu-
dents’ minds. Based on the statements, these indicate that mastering writing achievement plays 
an essential role in learning English. 
 
In the curriculum of SMA (Kurikulum 2013), the students are asked to write down some texts in 
English subject. The texts can be descriptive, narrative, procedure, review, recount even self-
introduction and so on. In this case, the researcher elaborated more about writing recount texts. 
According to Anderson (2003), a recount text is speaking or writing about past events or a piece 
of text that retells past events, usually in the order which they happened. The aim of the text is 
to retell the past event or to tell someone's experience in chronological order. However, based 
on Supatmi (2013), in writing recount text, the students sometimes have the difficulty in terms 
of grammar and vocabulary especially the tense used in the text. For example, changing V1 
(present tense) to V2 (past tense), go become went, like “I go to Baron beach last month”. The 
sentence is wrong because it should be in the past form like “I went to Baron beach last month”. 
It can be say that the students often forget about the past form of words even they do not know 
about it.  
 
In addition, Sani (2017) has conducted a preliminary research and the result shows that more 
than 60% of the regular eighth grade students did not pass the minimum achievement criteria 
which the teacher expected. From 275 students, there were only 29.1% students who got the 
score over 75 and 70.9% got the score under 75. It indicates that there are many students who 
have weaknesses and difficulties in writing recount texts. Furthermore, Fidrayanti (2017) states 
that Omission error becomes the most frequent errors committed by the students. From 30 stu-
dents’ writing which were analyzed based on surface strategy taxonomy proposed by Dulay et 
al. (1982), it was found that there are 169 errors committed by the subject including 130 (77%) 
omission errors, 14 (8.28%) misordering errors, 13 (7.7%) misformation errors, and 12 (7.1%) 
addition errors. Netanel (2017) also stated that two common error in writing recount texts are; 
the first is omission and the second is misformation. He also found that the most common mis-
takes of omission were in regular and irregular of past tenses.  Regarding to the previous stud-
ies, some problems were about the students do not know whether their writing is right or not 
because they were not instructed to ask their teacher even their friends when they doubt about 
the writing. It causes them to repeat the same mistakes and cannot gain more self-confidence in 
writing. These are also happening in the school which has been studied.   
 
To minimize the problem, we can see Muray (1980) who distinguishes three stages in writing: 
pre-writing, drafting, and revising. Brown (2001) also claimed that writing is a thinking process. 
Furthermore, he states that writing can be planned and given with an unlimited number of revi-
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sions before its release. To have a good writing, it is necessary for English teacher to make writ-
ing processes become easier, more interesting and motivating for the students. 
 
Concerning with this case, an English teacher should be able to implement a good technique for 
teaching the students in order to make them able to write the text in proper. One of the tech-
niques which can be applied in teaching writing is peer-correction technique. This helps the 
teacher to teach the students how to make a good writing through pair correction. 
 
Regarding to Putri (2013), peer-correction technique makes the students able to learn each oth-
er. Then, peer tends to give specific and deep comments on the work. Peer correction technique 
has also been found to be useful to those who provide critiques, helping students to develop ana-
lytical and critical thinking abilities and being a good judge for reviewing their own writing. In 
addition, Dixon (1986) states that peer-correction is a technique which strongly enables the stu-
dents to get feedback when the students correct their drafts in pair. 
Furthermore, based on Sani (2017), peer-correction technique is adequate technique to help stu-
dents correct their work when there was something wrong in their writing. This gives the stu-
dent an opportunity to reflect on their mistakes and make improvements to their writing. In ad-
dition, Tanuadji (2017) who implemented the technique stated that all of the participants, how-
ever, revealed improvement in their writing skill. These are in line with Ayisah (2013) who said 
that there is a significant increase of students’ ability in writing of recount text after being taught 
through peer-correction. It can be inferred that if the teacher give a good instruction to the stu-
dents (implementing the technique), the main problem of the students can be minimized and 
make their writing better. 
 
Considering the findings of the previous studies, the researcher conducted a research about the 
implementation of peer-correction technique in improving the students’ recount text writing. 
This research tries to find out the significant improvement of the students’ achievement of re-
count texts and to investigate the students’ most dominant errors in terms of grammar in writing 





The research used the One Group Pretest and Posttest Design as the research design. This was 
used to compare the students’ mean score of writing recount text in pretest and post-test after 





Where:  G: Group (one class) 
 T1: Pretest 
 X: Treatment (the implementation of peer-correction technique) 
 T2: Posttest 
 
G : T1 X T2 
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The participants were 33 students in class X Science 4 of SMA N 1 Pringsewu. Furthermore, the 
instruments of the research were pretest and posttest of writing. Both of the tests can be said 
equal but different. The tests were conducted out of the treatments. The tests are about asking 
the students to make recount texts in which the topics were personal experiences (bad and good 
experiences). It has been done in order to see the significant improvement of the students’ re-
count text writing and the grammatically errors in their posttest. Moreover, the researcher used 
SPSS Version 20 where the Repeated Measured T-Test was used to know the level of signifi-
cance of the improvement and to investigate the frequency of error produced by the students. 
Then, for giving the students’ scores of recount text writing, the researcher used the criteria 
written by Jacob (1981) which there are five aspects to be tested: content, organization, vocabu-
lary, language use or grammar, and mechanics. Additionally, for knowing the total number of 
errors in grammar of the students, the scoring rubric and the criteria was adapted from Dulay 
et.al (1982) who stated that Surface Strategy Taxonomy classifies errors into four; omission, 
addition, misformation, and misordering. 
 
III. RESULTS AND DISCUSSIONS 
 
After conducting the research, the researcher gathered the result of the tests. To prove that there 
is a significant improvement, Paired-Sample T-Test was used. Those can be seen in the table 
below: 
 
Table 1: The differences of the students’ mean scores 
 Paired Differences t df Sig. (2-


















23.000 7.018 1.222 20.512 25.488 18.827 32 .000 
 
The current study, which involves 33 students of class X Science 4 of SMA N 1 Pringsewu, 
provides evidence that the students’ mean score is statistically significant different (0.00 < 
0.05). It shows that the differences are particularly strong. The null hypothesis (H0) is rejected if 
the significant level is higher than 0.05. On the other hand, the alternative hypothesis (H1) is 
accepted if the significant level is lower than 0.05. The SPSS analysis shows that the compari-
son of the mean scores has a lower significant value than 0.05. As it is revealed in the Table 7, 
that the significant level of the scores is 0.00, meaning that there is a significant improvement of 
the students’ writing skill among the pretest and posttest after the implementation of peer-
correction technique (0.00 < 0.05).  
 
The technique guides the students to be aware of their own mistakes in their work. Therefore, 
this technique can increase the students’ self-confidence so that their work might be better. In 
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addition, numerous studies have been reported the affective advantages of peer-correction tech-
nique when it is properly applied. 
 
The present study is consistent with Arifiana’s (2015) and Ayisah’s (2012) findings where there 
is a significant increase of the students’ ability in writing particularly in writing recount text. 
Meanwhile, many studies have confirmed the positive effects of this technique towards the de-
velopment of EFL even ESL writing and their language learning process. 
 
Moreover, to know the most dominant error in grammar, the frequency and the percentage of 
error sentences for each type will be explained in the table below: 
 
Table 2: The students’ error sentences for each type 
Types of error Frequency Percentage 
Omission 48 45.3% 
Addition Double Marking 10 9.4% 
Simple Addition 18 17.0% 
Total of addition  26.5% 
Misformation Regularization 9 8.5% 
Archie-Form 8 7.5% 
Alternating Form 3 2.8% 
Total of misformation 18.9% 
Misordering 10 9.4% 
Total error sentences 106 100% 
 
The result of table 2 indicates that there are 106 error sentences in grammar. It reveals that 
omission is the error which most frequently produced by the students. It takes 45.3% of the total 
error. 
 
These findings are in accordance with Netanel (2017) who states that two common error in writ-
ing recount texts are; the first is omission and the second is misformation. He also found that the 
most common mistakes of omission were in regular and irregular of past tenses. In addition, 
Gulȫ and Rahmawelly’s (2018) research result showed the most common error sentences found 
in the data are related to omission errors. 
 
The current study is also supported by the findings of Wijayanti (2017) which indicates that 
there are four types of errors occurred in the research. The most error sentence in the students’ 
works was omission. It took 89 of the total number or 47.8 of the total percentage. Besides that, 
according to Fidrayati (2017), from 30 students’ works which were analyzed based on Surface 
Strategy Taxonomy proposed by Dulay et al. (1982), it is found that there are 169 errors com-
mitted by the subject including 130 (77%) omission errors. This means that omission error be-
comes the most frequent errors committed by the students. The studies are in accordance with 
Solikha & Rahmawati (2019) who found that the numbers of errors of omission are 18 errors 
with the percentage of 41.86% of the total errors in the students recount texts. 
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According to the findings and the interpretation of this study, the technique made the students’ 
writing capability of recount text increase although there are some grammatical error sentences. 
This might be caused by the wrong correction of the peers and also their first language interfer-
ence. The previous statement is in agreement with Jacobs (1989) who stated that one of the 
drawbacks of the technique is mis-corrections of the students. 
 
Additionally, Richard (1974) in Haryanto (2012) explained that the first language can influence 
the target languages. The concept of their first language is may be different from the target lan-
guages. Take for example in the student work, when the student wanted to write “Saya sangat 
senang.”, they wrote “I very happy.” instead of writing “I am very happy”. In Bahasa Indonesia 
even in their traditional languages there is no auxiliary verb like is, am, and are, so, because of 
their habit of grammatical rules, it influenced the rules in English. In sum, after the technique 
was applied in the learning process, there is a possibility that errors still occurred in the students 
writing. 
 
Having considered the explanation above, we can infer that the use of peer-correction technique 
is suitable to improve students’ English writing skill. Moreover, omission is strongly proven as 
the most dominant error produced by the students in terms of grammar in recount text. 
 
IV. CONCLUSIONS AND SUGGESTIONS 
 
From this research which has been conducted, it can be concluded that: First, peer-correction 
technique significantly improves the students’ writing capability. This improvement was be-
cause of the technique builds the students’ awareness of their mistakes after reviewed their 
friends’ drafts. Hence, it increased the students’ self-confidence. They also gained their critical 
thinking skill from being able to read the text of their pair and revise their own works. Second, 
from the result of data analysis, there were found 160 grammatically error sentences in the stu-
dents’ writing of recount texts. The errors were found in each type of grammar error based on 
Surface Strategy Taxonomy, such as: first, omission (45.3% of the total error). By seeing the 
percentages of each error, the most dominant error in terms of grammar which made by the stu-
dents is omission. 
 
Furthermore, the author found some things that need to be considered. For the further research-
ers, it is suggested that: First, if we want to use only one class, the sample must be at least 30 
students but more is better. Furthermore, if we are going to find out only the students’ im-
provement, it is strongly suggested to choose at least 2 classes. Second, since this study is lim-
ited on the significant improvement and the most dominant error in terms of grammar, it will be 
more interesting to observe error in the different aspects of writing even in all aspects of writ-
ing. Additionally, it also can be investigating the factors which influence the students to commit 
the errors and/or the students’ perception toward the technique itself.  Third, the findings of this 
study can be used as the additional reference and comparative studies about peer-correction 
technique. 
 
Additionally, there are also some suggestions for the English teachers who want to apply the 
technique: First, the teacher should explain the concept of peer-correction, peer-correction 
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guidelines and sheets, and the concept of recount text or the other texts clearly enough. If it is 
possible, the teachers should give the students a chance to ask some questions about their confu-
sion to make sure that there is no misunderstanding anymore. Additionally, after the students 
correct their pairs’ works, the teacher and the students must discuss together about the correc-
tions so that they can avoid the same mistakes as their friends did. Since after the implementa-
tion of the technique, the most dominant error in grammar which was produced by X Science 4 
of SMA N 1 Pringsewu is omission. In other words, there are still some mistakes in grammar so 
that the English teacher should more focus on improving the students’ grammar specifically the 
omission and also peer-correction technique should be properly implemented to have a great 
writing. 
 
Moreover, the students also should learn more about writing recount texts mainly the use of 
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